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1.1 Background to the Study
Different studies indicated that the nature of the community schools have been increasingly set up in many parts of the developing world, particularly in areas which have been educationally neglected by government (Carr-Hill & Ndalichako, 2005).  The literature indicates some of the high profile examples of community schools in Egypt, Mali, Malawi, Burkina Faso, India and Bangladesh (UNESCO, 2001). These schools have been promoted as an alternative means to increase access to schooling within the context of Education for All (EFA) (World Education Forum, 2000). The majority of these studies look primarily at the managerial and financial aspects, and issues such as access rates and learning achievement. Community schools are currently an important part of education systems in sub-Saharan Africa (Carr-Hill & Ndalichako 2005).  To a certain extent, community schooling has been a tradition for a long time in many African countries and, particularly, the countries of eastern and southern Africa before independence (because the colonial education system was limited to a few African children) (Miller- Grandvaux & Yorder, 2002).

In other African countries including Benin, Gambia, Malawi, Senegal, Somalia and Uganda, the studies reveal the debate over the strength and weaknesses of community schools that can be summarized as follows: Proponents of community schools argue that they provide opportunities for increasing access to education and raise community participation in education while their opponents underline that their poor-quality delivery, in general to marginalized groups of the society, raises the moral issue of equity for the governments that tolerate the proliferation of such a schooling system (Komba and Ndibalema 2009; Carr-Hill and Ndalichako 2005).   
In some countries such as Zambia, a distinct secretariat was established to work with the ministry and accredit its community schools. In Mali, community schools enrolling 10 per cent of primary school students increasingly resemble public primary schools and, the government is assisting their transformation into schools administered by local governments (Cissé, Diarra, Marchand and Traoré, 2000; Marchand, 2000). In Namibia, where community schools were developed in view of providing an education different from the one provided by the apartheid colonial regime of the time, the current government has accepted to pay the salaries of teachers and provide capital grants for textbooks to each community school. In Chad, the government is not in a financial position to assist community schools and the Ministry does not encourage their expansion because of their poor quality of teaching (Carr-Hill and Ndalichako 2005). It was noted that in Ethiopia local officials are increasingly involved in community programmes. 

Community secondary schools as part of the state owned secondary schools in Tanzania started in 1986 when local governments were requested to mobilize resources and build at least one secondary school in each district. After construction, the district authority had to hand the school to the central government to run it by providing teachers and their salaries, teaching and learning materials and other running costs (Babyegeya, 2011). Since 2002, Tanzania has seen an ambitious set of policy reforms in primary and more recently in secondary education (Carr-Hill and Ndalichako 2005). These have dramatically improved the state of education in the country, particularly in terms of classroom infrastructure and enrolment.  The most impressive achievement has been expanded enrolments. Enrolment in primary education increased from 4,839,361 in 2001 to 7,959,884 in 2006 (TEN/MET, 2009). This means that nearly all the children of primary school age are now enrolled in primary schools. Increased primary enrolments create increased pressure further up the pipeline at the secondary level (Carr-Hill and Ndalichako 2005).  Expansion of secondary enrolment has been equally impressive, though far from reaching the levels attained in primary education. Enrolment in Form 1, the first year of secondary education, increased from 99,744 in 2003 to 243,359 in 2006. GER has increased from 10.2% in 2003 to 20.2% in 2006. Secondary NER is reported to have doubled from 6.3% in 2003 to 13.4% in 2006 (Komba and Ndibalema 2009).  Increases in enrolments were matched by improvements in school infrastructure. New classrooms had been built and new schools constructed (Carr-Hill and Ndalichako 2005). More than a thousand new Community secondary schools were built between 2003 and 2006; and the number of secondary schools has increased from 1,083 in 2003 to 2,289 in 2006, largely through the establishment of new government secondary schools (whereas prior to SEDP much of the increase in recent years was led by private secondary schools) (TEN/MET, 2009).  Toilets (pit latrines) and teachers’ houses have also been constructed in large numbers too, though at a lower pace as compared to new classrooms. 

The government had played its role of providing enough teachers and teaching and learning facilities to these schools and also 98%of these schools have a cute shortage of text books as well as laboratory equipments (Carr-Hill and Ndalichako 2005).  The academic performance of these schools had never been good, achieving low grades in their final Form Four Examination (Komba and Ndibalema 2009). Over 85% of Form Four leavers had to go back to the village or to towns becoming jobless and later ends up in criminal groups (TEN/MET, 2009).  Not only that, the problem of poor planning and administration affect the secondary school education, but inefficient and ineffective plans has affected and lowered the quality of education in all levels of education system in Tanzania. The current education policy in Tanzania could be viewed as dominated by political influences (Komba & Ndibalema 2009).  The policy vision, mission and goals are well stated and geared to solve the problem of insufficient and in ineffective educational services in the country (TEN/MET, 2009). But the objective had never been realized since the years of the inception of the policy in 1995. In general the education policy of 1995 is surrounded by the problem of poor planning and administration (Carr-Hill & Ndalichako 2005).  The targets which were set were too unrealistic and surrounded by political motives (Komba & Ndibalema 2009).  One can wonder for example programs to increase the number of secondary schools, by each ward to building its own secondary school; the so called community secondary schools (TEN/MET, 2009).  This move led to establishment of many secondary schools and the government responsibility was to provide teachers and community owned secondary schools (TEN/MET, 2009). 

It is within this theoretical framework and bearing in mind that Tanzania is one of the African countries in Sub- Saharan Africa where community participation has greatly contributed to educational development and where the model of ‘newly created community schools’ using government official curriculum for secondary schools is on the rise. This study intends to assess factors inhabiting effective performance of community secondary schools in Kibondo District. 

1.2 Statement of the Research Problem
Expansion of secondary school enrolment in Tanzania has been very impressive. Secondary NER is reported to have doubled from 6.3% in 2003 to 13.4% in 2006 (Komba & Ndibalema, 2009).  Increase in enrolment was matched by improvements in school infrastructure. New classrooms had been built and new schools constructed (Carr-Hill & Ndalichako, 2005). In recent developments, despite policy attention and implementation in Tanzania and many other countries continue to equate education progress with the erection of school buildings (Komba & Ndibalema, 2009). In spite of the different improvements mentioned above, still the performance of Community secondary schools students in Kibondo District is questionable. The trend is negative instead of showing gradual improvements in relation to gradual improvements in other resources.  The reasons behind failures are not well known. From this background, this study is aiming at assessing the factors inhibiting effective performance of Community secondary schools in Kibondo District in Tanzania.

1.3 The Aim of the Study
The purpose of the study was to assess the factors inhibiting effective performance of Community secondary schools in Kibondo District in Tanzania.    

1.4  Specific Objectives of the Study 
The study was designed specifically to:
i.	Analyze the context in which the Community Secondary Schools were initiated 
ii.	 Assess the quantity and quality of resources in community secondary schools in Kibondo District.
iii.	 Analyse the processes involved in executing academic activities in the Community Secondary Schools 
iv.	 Examine the level of academic performance in the Community Secondary Schools

1.5 Research Questions
The study was guided by the following research questions:
i.	In which context were the Community Secondary Schools established in Kibondo District? 
ii.	What are the quantity and quality of resources in Community Secondary Schools in Kibondo District?  
iii.	What is the nature of processes in executing academic activities in the Community Secondary Schools in Kibondo District?

1.6 Significance of the Study
The finding of this study would contribute profoundly to the existing body of knowledge and literature related to community secondary schools. The results of this study would enable the Ministry responsible for the community secondary school to make decision on how best they could create some initiatives to intervene in the challenges facing Community Secondary Schools. This study would also be beneficial to the academic institutions and individuals who would be interested in carrying out related researches in the future. The findings would also help the policy makers to reexamine regulations for Education sector in Tanzania.

1.7 Limitation of the Study
In carrying out this study the researcher encountered the following limitations:

Time limit: this arose due to the fact that during the same time of conducting this research the researcher had responsibility to accomplish her obligation with the employer. Not only that but also the researcher faced lower rate of response from respondents as well as difficulty in getting some of the data which were being treated confidentially by some community secondary schools.

1.8 Delimitation of the Study
This study involved the assessment of the factor inhibiting effective performance of community secondary schools in Tanzania: The case of community secondary schools in Kibondo District was conducted on February, 2013 through qualitative research methods. The study was conducted in four selected schools; secondary schools   in Kibondo which were Busagara, Moyowosi, Biturana and Mugombe secondary schools. Data was collected by the researcher using questionnaires, interviews and documentary analysis techniques. The study specially sought to determine challenges facing secondary schools in Tanzania. 

1.9 Definition of Terms
Community schools are schools established by the communities and which are financed and administered by the communities themselves (Massawe and Kipingu 2000).
  
Performance: the term performance in this study connotes how well or badly somebody does something works the act or process of performing a task, an action.
Effective Performance: Is a level of doing something with accuracy and effectiveness.

1.10 Conceptual Framework 
This study adapted Stufflebeam’s et al (2000)’s CIPP (context, input, process and product) evaluation model. The model’s core consists of (1) context evaluation leading to informed and contemplated decisions; (2) input evaluation directing structured decisions; (3) process evaluation guiding implemented decisions; and (4) product evaluation serving to recycle decisions (Stufflebeam et al, 2000). The rationale for adopting this model is because the study evaluates the performance of community secondary schools in Kigoma Region. The conceptual framework of this study describes the relationships that exist between context, input, process and output. The conceptual framework shows that in contexts there are different challenges which are directed to input. The contents in input which are already have weakness inters in process which lead to inefficiency and ineffectiveness; subsequently lead to poor performance of the students in community secondary schools. The conceptual framework given in Figure 2.1, considers the factors inhibiting effective performance of community secondary schools and the participation of parents in their children’s education as an important aspect to achieve better academic results of the students. However, this indicates that, there should be a link between schools, parents and children in facilitating education in community schools. The negative effects may lead to poor academic results while the positive effects are more likely to generate better academic results in schools. The variables involved in the study are indicated in figure 2.1 below.














Figure 1.1: Conceptual Framework













The literature review revolves around historical record of researches on the problem. The collected literature materials were organized under the two broad titles namely the theoretical literature review and empirical literature review with regard to the challenges facing community secondary schools in Tanzania The conceptual framework and the knowledge gap are also provided in this chapter. 

2.2 Resources in the Learning Environment 
This section reviews some of the recent theoretical developments in the field of education with special reference to the context, inputs, process and products of establishing community schools.
2.2.1 The Theory of Blank Tablet (tabula rasa)
In the 17th century, philosopher began to develop theories of learning that reflected the new scientific reliance on firsthand observation. One of the men whose theories had the greatest impact on education was the English philosopher John Locke (1632-1704). According to Locke (who did not originate the idea but gave impetus to it), the mind at birth is a blank tablet (tabula rasa). That is, it has no innate, God-given knowledge. But it does have a number of powers or faculties, such as perceiving, discriminating, comparing, thinking, and recalling. Locke believed that knowledge comes when these faculties are exercised upon the raw material of sense impressions received from objects in the external world. Once the mind has passively received such sense impressions, its faculties go to work--discriminating among and comparing them, sifting and sorting them until they take shape as "knowledge." Eventually, the effect of this part of the theory was reflected in the introduction into the schools of pictures, models, field trips, and other manifestations of education's increased respect for firsthand observation (Guisepi, 2007). The beauty part of the tabula rasa theory is that although human being is born with blank tablet in the mind but he/she has a number of powers or faculties such as perceiving, discriminating, comparing, thinking, and recalling. It was hoped that the students in community secondary schools were guided by powers or faculties purported by the theory. This theory was therefore, in line with the study which sought factors that inhibited effective performance of community secondary schools in the study area. In contrast to other educational theories, the tabula rasa theory is mind based and therefore the societal role in shaping the destiny of students in performing well in academics is paramount.

2.2.2 The Theory of Stages of Growth
Jean-Jacques Rousseau (1712-78) saw a child as someone unfolds or develops--intellectually, physically, and emotionally--much like a plant. He believed, moreover, that the child is innately good but that all social institutions, including schools, are evil, distorting the child into their own image. He doubted, therefore, that there should be formal schools at all. Whether there were or not, however, he believed that the aim of education should be the natural development of the learner. However, the prevailing theory of 1700s was that the child differs from the adult in the quantity of his mind. The child, presumably, is born with the same, but weaker, mental faculties as the adult. To bring his faculties up to an adult level, education must cultivate them through exercise--that is, through drill and memorization. Rousseau, however, believed that the child differs from the adult in the quality of his mind, which successively unfolds in different stages of growth (ibid). Unlike the tabula rasa theory, stages of growth appreciate the fact that a child gains different ability to handle matters at different ages. However, both theories acknowledge the fact that a child has a lower mental faculty at an earlier age but slowly develops as time goes ahead. Nevertheless, when the tabula rasa appreciates the changes that are brought about by the society and environment including education, the stages of growth theory sees these as spoilers in the life of a child.  The stages of growth theory also highly contributed to the study on that aspect of the quality of mind that is improved as a person advance in age. A student at secondary level is mature enough to comprehend the knowledge that the teachers try to put across. In contrast with the stages of growth theory, the study saw the gain in education as healthy and worth pursuing.

2.2.3 The Theory of Natural Growth
It is no wonder then that Johann Heinrich Pestalozzi's (1746-1827) school at Yverdon, Switzerland, created international attention and attracted thousands of European and American visitors. This was the school and these were the methods developed by Pestalozzi in accordance with his belief that the goal of education should be the natural development of the individual child, and that educators should focus on the development of the child rather than on memorization of subject matter that he was unable to understand. Pestalozzi's school also mirrored the idea that learning begins with firsthand observation of an object and moves gradually toward the remote and abstract realm of words and ideas. The teacher's job was to guide--not distort--the natural growth of the child by selecting his experiences and then directing those experiences toward the realm of ideas (Guisepi, 2007).
The theory of natural growth optimistically appreciates the role of education in the mental development of a child unlike the stages of growth theory which sees education as destructive to the child’s mental faculty. However, the theory is in line with the tabula rasa theory which sees the success of mental development as coming from the society and environment. Nevertheless, the theory of natural growth is actually relevant to the study on that aspect of guiding the child into selecting his experiences and then directing those experiences toward the realm of ideas; something that is commonly done by students who attain higher levels of education such secondary schools.

2.2.4 The Theory of Psychological Knowledge
The German philosopher and psychologist Johann Friedrich Herbart (1776-1841) and Pestalozzi's admirers, noted education was neither the training of faculties that exist ready-made in the mind nor a natural unfolding from within. Education was instruction--literally a building into the mind from the outside. The building blocks were the materials of instruction--the subject matter. The builder was the teacher. The job of the teacher was to form the child's mind by building into it the knowledge of man's cultural heritage through the teaching of such subjects as literature, history, science, and mathematics. Since the individual mind was presumably formed by building into it the products of the collective mind, methods of instruction were concerned wholly with how this was to be done. 

Herbart's interest lay in determining how knowledge could be presented so that it would be understood and therefore retained. He insisted that education must be based on psychological knowledge of the child so that he could be instructed effectively (ibid). Unlike the stages of development and tabula rasa theory, the theory of psychological knowledge and the natural growth theory appreciate the role of a teacher as builder of knowledge in the child’s mind and as guider of the child into learning. This theory was relevant to the study in the sense that a student’s urge to perform better in academics may arise from the fact that he anticipates to gain knowledge that will enable him to perform better in his future career.
2.2.5 The Theory of Montessori
The concern of some educators in the late 19th century for the welfare and development of the individual eventually began to encompass children previously considered uneducable. One of the first to become interested in educating the mentally retarded, who were then called "idiot children," was the Italian physician Maria Montessori (1870-1952). The techniques and materials she devised for educating mentally retarded children were so effective that many learned to read and write almost as well as normal children. While Italian educators wondered at the progress of her pupils, Montessori wondered at the lack of progress of the normal children who attended schools for the poor. She concluded that the educational techniques used in these schools stifled development, whereas those that she had developed encouraged it (ibid).

When the tabula rasa, natural growth, stages of growth and psychological theories revolved around the development of mental faculties of a child, in contrast, the theory of Montessori worked out on developing the techniques which would enable people who would be referred to as uneducable to gain knowledge. However, the role of a teacher in acting as a guide and builder in natural growth and psychological knowledge theories respectively is captured in the theory of Montessori particularly when it talks about the development of the best techniques of teaching.  The relevancy of the theory of Montessori in the study arose when it dwelt around the uneducable members of society. The theory dismisses the assertiveness that some members of society may be uneducable. So, the in educability aspect of learning should not be regarded as a justification for students’ poor academic performance. 
2.2.6 The Theory of Human Capital
The dominant model of the demand for education is based on human capital (​http:​/​​/​en.wikipedia.org​/​wiki​/​Human_capital" \o "Human capital​) theory. The central idea is that undertaking education is investment (​http:​/​​/​en.wikipedia.org​/​wiki​/​Investment" \o "Investment​) in the acquisition of skills and knowledge which will increase earnings (​http:​/​​/​en.wikipedia.org​/​wiki​/​Earnings" \o "Earnings​), or provide long-term benefits such as an appreciation of literature (sometimes referred to as cultural capital (​http:​/​​/​en.wikipedia.org​/​wiki​/​Cultural_capital" \o "Cultural capital​)). An increase in human capital can follow technological progress as knowledgeable employees are in demand due to the need for their skills, whether it be in understanding the production process or in operating machines. Studies from 1958 attempted to calculate the returns from additional schooling (the percent increase in income acquired through an additional year of schooling). Later results attempted to allow for different returns across persons or by level of education (Checchi, 2006).

Unlike other theories, the theory of human capital looks at the gains that learners and the society get upon pursuing further studies. In fact, the other theories revolve around the gain that the learner gets mentally and that the society has just a challenge to create a conducive environment to ensure the success of the delivery of that gain. The relevancy of this theory in the study arose from the fact that the theory provides the benefits of demand for secondary education which is the bone of contention of the study. This theory is a framework for understanding and often formally modeling demand for higher education. The toil for acquiring secondary level education is not just for the gaining of knowledge alone as it is claimed by many theories but it should be regarded as an investment through which, in the long, the toiler will reap the returns.

2.2.7 The Economic Theory of Signaling
An alternative model of the demand for education, commonly referred to as screening (​http:​/​​/​en.wikipedia.org​/​wiki​/​Screening_%28economics%29" \o "Screening (economics)​), is based on the economic theory of signaling (​http:​/​​/​en.wikipedia.org​/​wiki​/​Signalling_%28economics%29" \o "Signalling (economics)​). The central idea is that the successful completion of education is a signal of ability (Hörner, 2008). This theory is similar to the human capital theory in the sense that it captures the demand for education aspect. However, it goes beyond the human capital theory by also considering the ability of the learner. It therefore, approves the fact that learners have different abilities in understanding the subject matter of various disciplines. Indeed without the ability, the learner faces more difficulties in learning. In essence, this theory contradicts the theory of Montessori which postulates that even the most uneducable lot can understand as long as best techniques of teaching are employed. This theory was found to be relevant for this study because of its aspect of academic ability for a learner who successfully completes education. This may impact positively on the students’ demand for secondary level education and ultimate academic performance.

2.2.8 The Theory of Revolutionary Scholarship
Marx and Engels approached scholarship as "revolutionary scholarship" where education should serve as propaganda for the struggle of the working class. The classical Marxian paradigm sees education as serving the interest of capital and is seeking alternative modes of education that would prepare students and citizens for more progressive socialist mode of social organizations. Marx and Engels understood education and free time as essential to developing free individuals and creating many-sided human beings, thus for them education should become a more essential part of the life of people unlike capitalist society which is organized mainly around work and the production of commodities (Keller, 2006). The theory of revolutionary scholarship takes a different outlook on the education as it analyzes the benefits of education outcomes to the society who in this case are capitalists and not necessary to the learners; the fact that is not captured by other theories described above. The more pronounced contraction arises when one compares it to the theory of human capital which sees education as an investment in the acquisition of skills and knowledge which will increase earnings for the investor (the learner). The relevancy of this theory in this study comes when the study attempt to determine the factors inhibiting effective academic performance in community secondary schools. For a student who is a nationalist, would put aside his needs and pursue secondary level education for the benefit of the society particularly when he is touched by the existing mass examination failure due to the lack of qualified teachers. Another relevancy of this theory was that it regards education as essential part of the life of people. This is with reference to laggards who accept to undertake a certain task in the long-run simply because others are doing it. If this will be something to go with then the theory will serve as the basis for students’ urge to perform better in community secondary schools.

2.2.9 Community Schools Phenomena
Community schools are emerging phenomena and the distinctive features of these schools, to a large extent, fall between public schools and NFE centres. They are built and maintained by communities. Communities are also responsible for paying teachers’ salaries, teaching learning materials and other recurrent costs (Massawe and Kipingu 2000).  The phenomena is well pronounced in urban informal settlements including slum areas and has evolved owing to increasing demand for education by households that cannot afford formal education in public/government schools (Carr-Hill and Ndalichako 2005).  Some NFE centres and community schools follow formal curriculum, enroll children within the school going age population but, in some cases, over-age pupils are enrolled. The appraisal made by Lwaitama and Galabawa (2008) pointed out that head count enrolments have increased in the context of scarce resources and a dire need for school infrastructure (classrooms, desks, laboratories, and library). Enrolments appear to be influenced by two kinds of factors: demand by parents for secondary schooling for their children and the existence or supply of a SEDP secondary school that children can attend even if they have to travel long distances. There is serious scarcity of standard inputs as shown by many instances of low textbook to student ratios across schools and subject areas, but mainly in mathematics, physics, chemistry, biology and English. The ward based community secondary schools are severely starved of operational financial resources when compared to the situation applying in private/nongovernment schools in the same locality. The schools are operating without a quality –quantity financing strategy. Both learners and teachers in these ward based secondary schools had serious deficiencies in their mastery of the language of teaching and learning which is English. This tended to result in adopting pedagogic al approaches which were not learner centered, participatory and optimally interactive. 

2.3 	Empirical Literature Review on Factors Affecting Students’ Performance
This section provides actual researches that were conducted and their findings in the field of education with special reference to the community schools. A  study by Thompson (2011) shows that suspension and expulsion as discipline for “discretionary violations” actually do more harm than good for the individual student. They also damage the sense of community within the school. Students who receive suspensions and expulsions for discretionary violations are three times more likely to end up in a juvenile detention center the following year, and an authoritarian system creates an oppressive atmosphere where learning and school effectiveness are impaired. To achieve a safe environment where kids are free to reach their potential academically, Thompson advocates for schools to focus on preventing misbehavior by implementing school-wide “positive behavior interventions.” According to Thompson (ibid), these interventions should stress social skills and emotional learning, to teach students conflict resolution and cultural understanding. Lezotte (2010) advocates similar methods of positivity. According to Lezotte (ibid), teachers, parents, and other mentors need to encourage a learning environment in school-age kids by treating schools as “sacred places.” How society values school as a whole culture has everything to do with how students will engage with their own education. When students regard school as an institution with higher respect, they will enter the school with attitudes more conducive to learning. 
In an effective school, the principal is a “leader of leaders.” He or she is not just an authority figure, but also a coach, partner, and cheer leader Lezotte (ibid). A leader of leaders does not operate in a top-down authority structure, but realizes that the best solutions come from a collaborative effort. According to Lezotte (ibid), to show the kind of leadership that inspires and creates an enriching community in the school, the principal must be visible. She must be accessible not only to teachers but also to the student body—walking the halls, cheering at games, and supporting extra-curricular events. It is also the principal’s responsibility to assess data about school effectiveness and implement strategies to address areas that need improvement. 

According to Lezotte (ibid), effective schools go beyond purely academic matters when it comes to bridging home and school. In the most effective relationship between home and school, parents and other community agencies work together to address problems that are not uniquely school-based. Drug use, bullying, and gang activity “are all serious problems where the school can contribute to the solution, but the school can’t solve them alone.” In an ideal situation, the community as a whole works as a team to tackle these issues and creates a better environment for learning, and a better society. Lezotte (2001)’s research into the values of effective schools found that students who were regularly tested on their academic progress were more successful than those who weren’t. Frequent teacher-written evaluations give teachers the information they needed to make changes if some or all students weren’t mastering class material. While effective schools use assessments, Lezotte (ibid) believes teachers can and should assess the students’ learning more holistically and less formally than standardized exams—relying less on multiple-choice tests and giving more attention to portfolios and presentations. Students should also be encouraged to monitor themselves by keeping progress charts and revisiting graded assignments. In a research estimating the impact of school competition on school efficiency exploits variation in private school enrollment as a proxy for competitive pressure, Couch et al. (1993) finds a positive relationship between district-wide average test scores at public schools and the fraction of local students in private schools, which he interprets as evidence of a competition effect. Hoxby (1994) argues that private school enrollment endogenously responds to the quality of local public schools. 
 
An immense literature relating school inputs to student achievement has developed in the wake of the Coleman Report (Coleman et al. 1966). In a meta-analysis of close to 400 studies, Hanushek (1997) finds that there is little evidence of a relationship between student performance and school resources after family background is taken into account. However, Krueger (2003) argues that resources are systematically related to student achievement when the studies are given equal weight. It is only when each estimate is counted separately, as in Hanushek (1997), that the relationship between resources and achievement is not significant.

In 1974, New York’s Office of Education Performance Review analyzed two NYC public schools serving disadvantaged students, one highly effective, one not. The study concluded that differences in academic achievement were driven by differences in principal skill, expectations for students, and classroom instruction. Madden, Lawson and Sweet (1976) examined 21 pairs of California elementary schools matched on pupil characteristics, but differing in student achievement. The more effective schools were more likely to provide teacher feedback, tutor their students, monitor student performance, and have classroom cultures more conducive to learning. Brookover and Lezotte (1977) found similar results for a set of schools in Michigan. Summarizing the literature, Edmonds (1979) argued that effective schools tend to have a strong administrative leadership, high expectations for all children regardless of background, an atmosphere conducive to learning, a focus on academic achievement, and frequent monitoring of student progress. 

Using observations from 21 high poverty high performing schools, Carter (2000) argues that “No Excuses” schools succeed due to empowered principals, the use of interim assessments to measure student progress, frequent and effective professional development, aggressive parent outreach, and a relentless focus on achievement
for all students regardless of background. Thernstrom and Thernstrom (2004) similarly argue that “No Excuses” schools are more effective due to more instructional time, a zero tolerance disciplinary code, high academic expectations for all students, and an emphasis on teaching basic math and reading skills.

Lianghuo and Zhu (2008) conducted a study on using Performance Assessment in Secondary School Mathematics. The study was an exploratory on using performance assessment in mathematics instruction in a high-performing secondary school in Singapore. The students’ academic achievements and attitudes in mathematics were compared with a comparison class that did not receive the intervention. Both quantitative and qualitative data were collected, mainly through questionnaire surveys, performance task tests, conventional school exams, and interviews with students and teachers. The results suggested that the students receiving the intervention performed significantly better than their counterparts in solving conventional examination problems, and in general they also showed more positive changes in attitudes towards mathematics and mathematics learning. The students from the experimental class also expressed positive views about the benefits of using performance tasks in promoting their ability in higher order thinking, though no statistically significant difference was detected between the two classes of students in solving unconventional tasks before and after intervention. The study with all of its potential failed to assess the performance and challenges facing community schools in Tanzania the case of the Community schools in Kigoma Region. This study aimed to fill a gap.

Lihaya (2009) conducted a study on the perceived influence of pre-service –short term trained teachers on students’ interest in science subjects. The purpose of his study was to investigate the perceived influence of the pre-service short-term trained teachers (PSSTT) on students’ interest in science subjects in selected community secondary schools (CSS). Three research tasks guided the study focusing on identification of the students’ interest in science subjects, of qualified teachers (QT) and students’ perceptions on PSSTT and its influence on students’ interest in science subjects and examination of the methods of teaching applied by teachers. Literature related to various aspects of the study was reviewed while the study was guided by conceptual framework based on researchers construction based on Johnson’s and world Banks’ programme outcome model. 

The study was conducted in Mufindi district in Iringa region, specifically in six community secondary schools and applied a case study design. Data were gathered through interviews, focus group discussions, questionnaires, document reviews as well as observations and were qualitatively and quantitatively analyzed. Findings revealed that majority of students in CSSs had positive attitudes and interest towards science subjects when they joined secondary schools. However, they lost interest in science subjects due to various reasons as identified by this study. The study recommends to government to have a clear policy on professional support to PSSTT, including implementation of follow-up school inspections to establish means to support PSSTT for science teaching and devising school-based plans of conducting in-service training. His study was biased with science subject. This study aimed to assess the performance and challenges facing community schools in Tanzania the case of the Community schools in Kigoma Region. This study aimed to fill a gap.

 A study conducted by Enamiroro and Okoro (2007) on assessment of Secondary School Administration. The study examined the contributions of community leaders in the assessment of secondary school administration in Nigeria. It also identified ways of enhancing the administration of secondary schools as perceived by community leaders. A forty-seven items questionnaire was administered to 4200 respondents used in this study.
Three research questions were raised and answered using percentages. Five hypotheses were formulated and tested using chi-square at 0.05 level of significance. The study revealed that, secondary school principals and teachers are dedicated to duty. Sex and location of communities do not affect the perception of community leaders in principals and teachers dedication to duty and contribution toward community development, student disciplines and involvement in community activities in secondary schools in Nigeria. A part from being a good study, their study did not assess the performance and challenges facing community schools in Tanzania the case of the Community schools in Kigoma Region. This study aimed to fill a gap. 
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3.2 Research Approach 
This study used mixed approach.   A mixed approach is a procedure for collecting, analyzing, and “mixing” both quantitative and qualitative methods in a single study or a series of studies to understand a research problem (Creswell, 2012).  The selection of this type of research approach is due to the fact that both quantitative and qualitative methods of data collection are complementary.  Furthermore, the strength of quantitative approach overcome the weakness of qualitative approach and vice versa. .

3.3  Research Design
Design is an outline or directing plan of a research. It is a process of making decisions before the situation arises in which the decision has to be made (Amin, 2005). Also Kothari, (2000) insists a research design as a  structure within which a research is conducted. This research used the cross sectional survey design to collect the data.  This study is cross sectional in the sense that participants were drown from  cross section of the participants, teachers, parents, politicians and the bureaucrats at the district level.  Since community secondary schools were a political move to democratize secondary education, a cross section of stakeholders was observed appropriate.  The selection of a cross sectional survey design was chosen because of its strengths in covering a wide area in short time and its ability in collecting wide information using a variety of instruments, namely questionnaires, interviews and documents.  
3.4 Area of the Study
This study was based on assessment of factors inhibiting effective performance of community secondary schools in Kibondo District which included four selected secondary schools which were Biturana, Busagara, Moyowosi and Mugombe secondary schools.
3.5 The Population
Population is a group of individual who have one or more characteristics in common (Kothari, 2000). The target population of this study were students and teachers of the selected four community secondary schools in Kibondo District, District Education officers and parents.

3.6 Sample Size and Sampling Techniques
3.6.1 Sample Size
The information (data) of this research involved 108 respondents as follows: District education officer (secondary) – 1, District academic officer – 2, District statistic and logistics officers – 2, Ward Education coordinators – 4, Headmasters – 4, Parents – 15, Secondary school teachers -20 (10 men and 10women) Students -60 (30 boys and 30 girls).

3.6.2 Sampling Techniques and Procedures
In this study, the researchers applied multi-stage sampling in which other sampling techniques, such as random and purposive were used at different stages. In the first stage, with the help of random sampling, Kibondo District was selected. In the second stage, still with the help of random sampling, Biturana, Busagara, Moyowosi and Mugombe secondary schools were selected. In the third stage, the District education officer, District academic officers, District and statistic and logistics officers, Ward Education coordinators, and headmasters, and the parents were purposively selected. In the final stage, teachers and students were sampled randomly. For the purposive sampling, respondents were chosen based on the researcher’s judgment that they had desirable characteristics and could provide the required information. These characteristics included the number of years that one had served in any of the four secondary schools in Kibondo; in this case a minimum of three years. The other criterion was that one must have attained a minimum of a diploma level in any field of study. The procedure under random sampling was such that upon identifying a school based on its convenience and accessibility, any teacher or student who reported first was selected. This technique enabled the researcher to select parents, Secondary school teachers and students.

3.7 Data Collection Method
This study employed both secondary and primary sources of data. Primary data were gathered by means of questionnaires and semi structured interview. Semi structured interviews were conducted with the education officers.  Secondary data were obtained through document review. The use of internet was also of great help in obtaining some information. However, documentary analysis was used to collect data for the study. Other secondary sources of data received included past research papers, published reports, and journals, textbook, and internationals reports.  This helped the researcher to see what others said about the subject matter and what their findings and recommendations were. A number of interview questions were used to collect data through oral or verbal communication between researcher and respondents.  These questions included structured and unstructured questions.  This instrument was quite flexible, adaptable and could be applied to many people and information could be obtained in detail. 
3. 7.1 Interview Guide
An interview is a selected set of questions administered through verbal communication in a face to face relationship between a researcher and the respondent (Kothari, 2004). Interviews were facilitated with the help of research question. Interview method was chosen because it was quite flexible, adaptable and could be applied to many people and information could be obtained in detail and well explained. Data which were collected from interviews would provide primary data for the study. This method enabled the researcher to collect data on the inputs, processes and products of community secondary schools.

3. 7.2 Questionnaires
Questionnaires are data collection instruments through which subjects respond to questions or statements that generally require factual information (Sekaran 2003). A questionnaire with open and closed-ended questions was used in data collection. The close ended questions were used to get direct answers and hence less time was consumed in responding. The open-ended questions provided a wide room for respondents to explain issues in detail and helped to gather the knowledge of isolated pieces of information and procedures to staff. 

Questionnaires were distributed to selected respondents who included District education officer, District academic officers, District statistic and logistics officers, Ward Education coordinators, headmasters, parents, secondary school teachers and students.  The questions were few, comprehensive and user friendly.  Appendix III presents the questionnaires that were used in this study. This method enabled the researcher to obtain the most confidential answers with regard to the inputs, processes and products of community secondary schools.
3. 7.3 Documentary Review




The observation method is most commonly used especially in studies relating to behavioral sciences. It involves seeing, hearing, tasting, touching and smelling. (Enon. J. C, 1998).  It requires the researcher’s personal ability and understanding what to is going on.  Both participatory and non-participatory observations were used. This involved direct observation without asking from the respondents.  Data gathered directly by looking at what are currently happening in the teaching process. Through this, supporting evidence obtained to the problem.
3.8 Data Analysis Procedure
Botha (1989) described data analysis as being a systematic process involving working with data, organizing and dividing them into small manageable portions. Analysis was done based on the research objectives and it was presented according to the research objectives. Quantitative data were analyzed using simple descriptive statistics in terms of percentages and frequencies.  Qualitative data analysis was done using matching of information, explanation building and comparison to establish reasons on what had been observed at the case. Data were presented using summary tables, figures and diagram
3.9 Data Validity and Reliability
This section provides how the researcher ensured the validity and reliability of the data that were collected.
3.9.1 Validity 
 Refers to the extent to which the concept one wishes to measure is actually being measured by a particular scale or index. It is the extent to which an account accurately represents the social phenomena to which it refers (Babbie, 1992). To ensure validity of measures, the data were gathered from District education officer, District academic officers, District statistic and logistics officers, Ward Education coordinators, and headmasters. Other respondents included parents, teachers and students. The interview was conducted by using the interview guide to clear any ambiguity that might have risen. The units were ensured by having adequate representation of age and gender. The respondents were also assured of the confidentiality of the information that they provided. Above all, respondents were not required to disclose their identity while they were filling the questionnaires regarding factors inhibiting effective performance of community secondary schools in Tanzania with special reference to the Community schools in Kibondo District.

 3.9.2	Reliability 
It refers to the consistency by which a measure produces the same results across time and across observers (Patton, 2002). To ensure reliability, this study employed three methods of data collection, that is, questionnaires, interviews and documentary review. In addition, questionnaires and interview guide were administered with a great care in order to control the ineffectiveness of such tools that may occur in the whole process of operations. By so doing, the research would be able to know the consistency of the responses by the respondents.
3.10 Ethical Considerations 




4.0 PRESENTATION AND DISCUSSION OF THE FINDINGS

4.1 Introduction
This chapter presents and discuss the findings on the factors inhibiting effective performance of community secondary school in Tanzania in general and Kibondo District in particular. The empirical data will be analyzed with reference to specific objectives.

4.2 Demographic Characteristics of Respondents 
This section attempts to describe the features of respondents that assisted the researcher to believe that the data collected were valid. It contains such sub-titles as education level and age group.

4.2.1 Education Level
 The information of an individual’s level of education was important because in most cases better education levels could enhance one’s capacity to deal with the most important issues at work place. The educational level of respondents is presented in Table 4.1Findings from this study showed that 16.7% of the total respondents had attained university level of education, 27.8% attained college level of education and 55.6% of the respondents attained secondary level of education. Table 4.1 provides the summary of these findings. The proportion of these respondents were generally fair as having the majority of respondents being students served as better choice since they were the one who felt the pinch of not either being taught or faced inadequacy of learning materials. The majority of diploma holders were the teachers who also faced inadequacy of teaching materials.










Table 4.1 shows that majority of respondents had secondary education.  This might have been due to inclusion of parents.

Table 4.2: Distribution of Sample Population by Age Group














4.2.2 The Age Group of Respondents
 The age distribution of the respondents ranged from 15 to 64 years, approximately 53.7% percent of the total respondents were aged between 15 and 19 years; purportedly these were the students who felt the pinch of not either being taught or faced inadequacy of learning materials and therefore were in a better position to provide the narration on what they were actually going through. The remaining 46.3% of the total respondents were also necessary since some of them would provide firsthand information on the establishment of community secondary schools in Tanzania. Table 4.2 illustrates these results.    

4.3 	The Context in which Community Secondary Schools were Established 
This section provides the findings and discussion on the context in which community secondary schools in Kibondo District were established. When the respondents (DEO, DAOs, DSLOs, WECs and HMs) were asked the context under which community secondary schools were established, 100% said that it was due to political influence, 76.9% said that it was because of the government policy, 61.5% said that it was due to community demand and 38.5% said that it was due to Civil societies and NGOs demand. The results of these findings are shown in table 4.3. 

Table 4.3: The Context under which CSSs were Established
Responses	Frequency	Percentage
Political influence 	13	100
 Government policy 	10	76.9
Community demand 	8	61.5




While responding to the question on the context under which community secondary schools were established, one of the respondents had this to say:
We had just concluded general election and every politician wanted to prove to the electorates that they were not mistaken upon electing them. So when the idea was coined, every elected or selected politician had to take this advantage and to some extent it was implemented with some strides of success.

Another respondent had this to say:
The rush into the implementation of community secondary schools were basically initiated by the politicians. One would always hear them in the public meetings encouraging the public to completely get involved in supporting the projects. There are a number of requirements that come along with the establishment of schools, if these needs are not met then their success becomes unquestionable.

Upon being asked whether political influences had favourable impact on the success of community secondary schools, 18.5% of all the respondents said that political influence had favourable impact, 64.8% said that moderate while 25.9% of the respondents said the level of political was not favourable. These findings are illustrated in table 4.4. 

Table 4.4: Impact of Political Influence
	Frequency	Percent
Favourable 	                20	        18.5
Moderate 	                70	        64.8
Not favourable	                28 	        25.9
Total	               108	      100.0

In the researcher’s own opinion, political influences had greater role in the establishment of community secondary schools. This can be concluded that the political decision has large impact toward the better education. This, therefore, served as a challenge in the existence of these schools.  Marx and Engels approached scholarship as "revolutionary scholarship" where education should serve as propaganda for the struggle of the working class. The classical Marxian paradigm sees education as serving the interest of capital. Thus for them education should become a more essential part of the life of people unlike capitalist society which is organized mainly around work and the production of commodities (Keller, 2006). Komba and Ndibalema (2009) pointed out that the targets which were set when establishing community schools were too unrealistic and surrounded by political motives. 
4.3.2 Government Policy
While trying to emphasize on the government policy as the context under which community secondary schools were established, one of the respondents had this to say:
There is no doubt that it was the government policy that emphasized the establishment of community secondary schools in every ward in the country. If it were not then we would not have had the mushrooming secondary schools all over the country. In this policy it was clearly stated that the government would allocate enough teachers in each school, something that has never been realized to date. 

The other respondent said:
The demand for government support is rising, and as such education systems should be decentralized so as to ensure that community schools are part of the budget in the school-support system at the communal or district level. 

A further review by the researcher revealed that the Secondary Education Development Programme II (SEDP II) that was a continuation of SEDP I, which was implemented between 2004 and 2009, drew much from both national and international key policy documents with regard to the education sector reforms. Those key policies were the Tanzania Development Vision 2025, the National Strategy for Growth and Reduction of Poverty (NSGRP “MKUKUTA”), the Education and Training Policy of 1995, the Education Sector Development Programme (ESDP, 2001) and the Millennium Development Goals (MDGs). For instance, Tanzania Nation Vision 2025 document expressly stated that: 
“…Education should be treated as a strategic agent for mindset transformation and for the creation of a well educated nation, sufficiently equipped with the knowledge needed to competently and competitively solve the development challenges which face the nation. In this light, the education system should be restructured and transformed qualitatively with a focus on promoting creativity and problem solving.” 

Carr-Hill and Ndalichako (2005) stated that the policy vision, mission and goals are well stated and geared to solve the problem of insufficient and in ineffective educational services in the country (TEN/MET, 2009). But the objective had never been realized since the years of the inception of the policy in 1995. In general the education policy of 1995 is surrounded by the problem of poor planning and administration. Indeed if the educational policy was characterized with poor planning, there was nothing good that one would expect from it. The community schools in Egypt, Mali, Malawi, Burkina Faso, India and Bangladesh were promoted as an alternative means to increase access to schooling within the context of Education for All (EFA) (World Education Forum, 2000).

The policy vision, mission and goals are well stated and geared to solve the problem of insufficient and in ineffective educational services in the country (TEN/MET, 2009). But the objective had never been realized since the years of the inception of the policy in 1995. In general the education policy of 1995 is surrounded by the problem of poor planning and administration (Carr-Hill and Ndalichako 2005).  The targets which were set were too unrealistic and surrounded by political motives (Komba and Ndibalema 2009).  It is on the basis of these weaknesses that a researcher came to the conclusion that government policy also served as a context through which community schools were established though it posed as a challenge to the community secondary schools in Kibondo district in sense that they failed to gauge the ability of the communities whose schools were to depend upon.

4.3.3 Community Demand
While putting emphasis on the community demand as the context under which community secondary schools were established, one of the respondents said:

All the communities surrounding Kibondo District had already implemented community secondary school scheme and therefore our community saw the need to also follow the suit otherwise we would be regarded as development unconscious. It would also be great shame to see our children seeking educational services from the neighbouring communities when in essence we could start our own.

The other respondent said:
The high level of class seven leavers in the community was also tremendously increasing though some had the ability to pursue further studies. Where then could they be deposited? Wise thinkers in the community therefore so the need to construct our own secondary schools in order to absorb those remnants.

The researcher concurred with the respondents’ views as far as the establishment of community secondary schools were concerned, however, with reservation that these would have posed as a challenge due lack of preparedness. While referring to the wok of Samof (1991), Babyegeya (2011) pointed out that as a result of expansion of primary education under Universal Primary School (UPE) policy proclaimed in the Musoma Resolution of 1974, the pressure to the government to expand secondary education increased. The author added that with the declining national economy in the 1980s, the government resorted to the use of local communities to expand state owned secondary schools through the CSSs system.

4.3.4 Civil Societies and NGOs Demand
While putting emphasis on the Civil societies and NGOs demand as the context under which community secondary schools were established, one of the respondents said:
The Civil societies and NGOs demand must have been responsible for the establishment of community secondary schools in Kibondo District. Some of these NGOs were established with clear aim of fostering the education for the youth therefore they could not have been silent when they saw the high number of primary school dropout.

While trying to reinforce the first speakers’ contribution, another respondent said:
The good thing with these civil societies and NGOs is that they have very good mechanism for monitoring and evaluating their projects. However, they still lack the ability to ensure that their projects are sustainable. This, therefore, pose as a challenge to some of their projects.

The researcher also agreed with the respondents on the civil societies and NGOs demand as the reason for establishing community secondary schools. Babyegeya (2011) noted that the 1980s noticed the public demand of secondary education (Ishumi, Malekela, Biswalo and Bwatwa, 1985) and the government allowed the private sector to establish and run secondary schools (Masud, 1999; Samof, 1991). Babyegeya (2011) further pointed out that it was to be borne in mind that from the mid-1970s to the 1980s, the government allowed reluctantly establishment of private secondary schools (Samof, 1991) and in the mind 1980s, the government came out with a strategy of expanding the government school system of secondary education without using the central government budget.

4.4 Assessment of Quantity and Quality of Inputs in Community Secondary Schools  
This section provides the findings and discussion on the inputs put forward in the implementation of Community Secondary Schools in its attempt to answer the research question, “what were the inputs put forward in the implementation of Community Secondary Schools project?” and the related specific objective “to find out the inputs put forward in the implementation of Community Secondary Schools project”  When the respondents were asked if there were some inputs put forward in the implementation of Community Secondary Schools project, 70% of teachers said that there were some inputs while 30% denied; 90% accepted that there some inputs while 10% denied and 100% of the administrators agreed that indeed there were some inputs when establishing community secondary schools. 


Table 4.5: The Inputs put Forward under CSSs Project
Responses	Frequency	Percentage
Teaching and learning materials(text books, teaching aids etc)	48	100
Availability of qualified teachers	35	72.9
Monitoring and evaluation team	27	56.3
Other resources (Staff houses, furniture and buildings)	45	93.8
Motivation of teachers	15	31.3

When respondents were further asked to mention those inputs so far, 100% listed planned teaching and learning materials, 72.9% listed availability of qualified teachers, 56.3% mentioned monitoring and evaluation team, 93.8% mentioned staff houses and 31.3 mentioned motivation of teachers. Table 4.5 above illustrates these findings. The researcher then concluded that indeed there were some inputs put forward during the implementation of Community Secondary Schools project. 

4.3.1 Availability of Teaching and Learning Materials
When the respondents were asked if there were adequate teaching and learning materials, 15.7% strongly agreed, 30.5% disagreed, 41.7% strongly disagreed and 12% agreed. The results are illustrated in chart 4.2. While reacting to the inadequacy of teaching and learning materials, one of the respondents had this to say:

Most community schools in the district do not have enough textbooks, teaching aids and stationery. You can’t believe in other schools there is only one textbook per subject that is used by the teachers. Surely in such schools, is there anything good that one should expect.
 
While putting the responsibility on the government, one respondent said:
 
Governments need to provide textbooks and teaching materials to community schools it also need to pay a portion of construction costs for community schools. These schools need cement buildings, should be eligible to receive national funds for school construction.


Generally, there were inadequate teaching and learning materials during and after implementation of community secondary schools in Kibondo District. This therefore posed as a challenge to those schools.  Carr-Hill and Ndalichako (2005) pointed out that 98%of community schools had cute shortage of text books as well as laboratory equipments.  The data provided at Kibondo District education office confirmed that by 2013, for instance, the ratio of books to students was 1:80 and 1:55 in form one and form two bookkeeping respectively. This was actually too high to guarantee proper teaching and learning in these schools. However, the situation was not bad in advanced level of education. Table 4.6 illustrates these findings.


















While emphasizing the need for teaching aids, Pestalozzi's school mirrored the idea that learning begins with firsthand observation of an object and moves gradually toward the remote and abstract realm of words and ideas. The teacher's job was to guide--not distort--the natural growth of the child by selecting his experiences and then directing those experiences toward the realm of ideas (Guisepi, 2007).
The Italian physician Maria Montessori (1870-1952) devised the techniques and materials for educating mentally retarded children which were so effective that many learned to read and write almost as well as normal children. While Italian educators wondered at the progress of her pupils, Montessori wondered at the lack of progress of the normal children who attended schools for the poor. She concluded that the educational techniques used in these schools stifled development, whereas those that she had developed encouraged it (ibid).
4.3.2 Qualified Teachers
When the respondents were asked if community secondary schools in Kibondo District had enough qualified teachers 12.5% disagreed and 87.5% of the total respondents agreed. This finding is illustrated in Chart 4.3. In response to the same question one of the respondents said:
It is not just the matter of being enough but the qualification of these teachers is doubtful. In fact most of these teachers were the fruits of voda-fast programme that could not get adequate training. In fact, this is the worst calamity that is experienced by these schools. The number of students is swelling every year as the number of teachers keeps on diminishing. It is no wonder that a teacher is required to handle many students than he can manage.

It was evident from the researcher’s point of view that there were no enough qualified teachers since even most of the respondent teachers were diploma holders though necessary but university graduates could have rendered more skilful services that could have improved academic progress for those schools. Besides that, following the responses from the interviewees and the interaction between the researcher and the respondents, the researcher could still arrive to the same conclusion. 

Further analysis established that there was shortage of teachers for schools and that those who were there were not well trained. Part of the teacher deficit arose because untrained teachers were dismissed when the government appointed trained teachers to these schools. But then the new teachers did not arrive or left the schools. Training such teachers for effective teaching was a challenge and retaining the few teachers with official qualifications was not easy as they looked for jobs in the private schools.  Communities in Kibondo were aware of the challenges brought by shortage of teacher especially science teacher’s as main cause toward poor performance. In Chad, the government is not in a financial position to assist community schools and the Ministry does not encourage their expansion because of their poor quality of teaching (Carr-Hill and Ndalichako 2005). Lack of teacher education and qualification is often seen as a weakness in community schools. This lack of initial education and training means that teachers require more follow-up and support, which requires inputs into a different part of the teaching process. Teachers’ lack of qualifications and training can have a direct impact on the educational quality that children receive. According to Babyegeya (2011), with the absence of sufficient teachers in schools, very little intended/planned teaching and learning will take place. The author also established that 56% of teachers in community secondary schools were under qualified.

4.3.3 Other Resources (Staff Houses, Furniture and Buildings)
When the respondents were asked whether community secondary schools in Kibondo District had enough resources in terms of staff houses, furniture and buildings, majority of 60% said  respondents that schools did not have enough resources An angry respondent had this to say:
Would you regard this as adequate resources when six students are sharing a desk which would otherwise accommodate three students and four teachers are sharing a bed sitter? To be safe the government should allocate enough funds for these schools to be regarded as serious secondary schools.


Generally, findings suggests that almost all community secondary schools in Kibondo District did not have enough resources in terms of buildings, furniture and staff houses. This therefore posed as a big challenge to some of these schools. Table 4.7 shows that there was a deficit of 377 buildings which included classrooms, teachers’ houses, libraries, pit latrines, stores, administration blocks, dining halls, laboratories and hostels. The table further shows that there was a deficit of 559 furniture CSSs in Kibondo district which included tables, chairs and cupboards.























             

The deficits in the resources depicted in table 4.6 definitely hampered the teaching and learning in the CSSs in Kibondo District. It also shows that the emphasis of introducing CSSs was just to increase the quantity of secondary schools in the country as it put by Mulengeki (2011), 
Apparently, the definition of education quality in Tanzania was slowly taking the meaning of increasing the quantities of supplies and counting on the first-order changes which did not alter fundamental ways of doing things in the sector, nor did they make students learn differently for any improved outcome.

By first-order changes the author meant the level which sought to improve the efficiency and effectiveness of what is was being done without disturbing the basic features.

4.3.4 Monitoring and Evaluation Team
While listing the inputs that were put forward upon the establishment of community secondary schools, the monitoring and evaluation team featured on the list at 56.3% of the total respondents who were composed of DEO, DAOs, DSLOs, WECs, HMs and parents. But when the respondents were further asked if they were adequate, they unanimously disagreed. One of the respondents had this to say while reacting to the question on whether Kibondo District had enough monitoring and evaluation team for community secondary schools:
It is almost 10 years since these schools were established but you may be surprised to learn that some of them have never been inspected so far. Most of the available inspectors visit those that are easily accessible.

The researcher also learned that lack of support and supervision for teachers was a great challenge for many community schools. The outcome to this is that many public schools teachers also suffer from a lack of supervisory visits by government inspectors and pedagogical advisors, though, the number of visits was much higher for schools located in town than in village’s schools.
4.3.5 Motivation of Teachers
While responding to the question as to whether the teachers were motivated or not, the respondents 67.7% disagreed that teachers were not motivated at all in the process of undertaking their duties. One of the interviewee said:

No administrator has ever taken pain to motivate us. Not even by the word of appreciation. I do not think if there is any system of award other than waiting for employee of the year award during Labour Day celebration.  

                                                 
It can therefore, be concluded that there was no routine system of rewarding teachers in community secondary schools in Kibondo District a way of encouraging them. The annual employee of the year award was received when it was long overdue hence, it could not actually be regarded as part of motivation to the concerned teachers. In the Expectancy theory, Vroom (1964) pointed out that the motivation force of a job can be calculated when people know what they have to do to get a reward, expect that they will be able to get the reward and expect that the reward will be worthwhile. Adams’ Equity Theory was built-on the belief that employees become de-motivated, both in relation to their job and in relation to their employer, if they feel as though their outputs are greater than the inputs (Armstrong, 2003). Garfinkle (​http:​/​​/​talentmgt.com​/​authors​/​803-joel-garfinkle​/​articles​), J. (2012) provided six ways the managers could create an environment where initiative is encouraged and appreciated by empowering employees and rewarding them for their efforts. Thomas (1990) suggested valuing employees: this involves appreciating workers by managers or executive members in an organisation. 

4.3.6 Sufficiency of Community Financing Support
When the respondents were asked if the community secondary schools got sufficient financial support from the community, 81.5% of respondents from the study area responded that there were poor communities’ financing supports while 18.5% said that the financial support was not enough to meet the needs of these schools as shown in table 4.8.







Community resources were being stretched, often at the same time that community resource needs are rising, particularly as students aim to succeed. In addition, the community as a whole needs to take care of school as its responsibility, both financially and otherwise, rather than having schools financed only by parents. The community school becomes a nonprofit, private school if only parents who can afford it pay for it. Raising most of the money from parents can cause equity issues by excluding poor children. If the school fees are paid per student, then those who educate more children pay more. It is also inequitable to force underserved areas to bear a higher burden in paying for education than the more affluent areas that the government has targeted. The central idea of the dominant model of the demand for education is that undertaking education is investment (​http:​/​​/​en.wikipedia.org​/​wiki​/​Investment" \o "Investment​) in the acquisition of skills and knowledge which will increase earnings (​http:​/​​/​en.wikipedia.org​/​wiki​/​Earnings" \o "Earnings​), or provide long-term benefits such as an appreciation of literature (sometimes referred to as cultural capital (​http:​/​​/​en.wikipedia.org​/​wiki​/​Cultural_capital" \o "Cultural capital​)) (Checchi, 2006). If this theory has something to by then the government should also take initiative to finance some of the community schools so that by end of the day they may have something to harvest. The products of community schools is manpower if not properly nurtured will definitely go into a waste. The central idea is that the successful completion of education is a signal of ability (Hörner, 2008)

Decentralizing the cost of education (having communities pay for education) is also a contribution. Community schools have introduced the idea of a flexible school calendar negotiated with local people, and have brought pedagogical innovation and more active forms of teaching to the classroom. The schools have also introduced local participation in education both in managing and creating schools, made teachers accountable to communities, and mobilized communities to contribute infrastructure, school equipment, and recurrent costs. Massawe and Kipingu (2000) noted that community schools are built and maintained by communities. Communities are also responsible for paying teachers’ salaries, teaching learning materials and other recurrent costs 
4.4 	The Process Invovled in Executing Academic Activities in the Community Secondary Schools
This section provides the findings and discussion on the process used in executing academic activities in the Community Secondary Schools in its attempt to answer the research question, “What was the process of executing academic activities in the Community Secondary Schools?” and the related specific objective “to assess the process used in executing academic activities in the Community Secondary Schools”  When respondents who consisted of DEO, DAOs, DSLOs, WECs, HMs and regular teachers were asked the process used in executing academic activities in the Community Secondary Schools, 100% listed Student Enrolment (teacher-student ratio), 97% listed teaching methodology, 84.4% mentioned Teaching and learning environment and 48.5% Teachers’ motivation. Table 4.9 illustrates these findings.

Table 4.9: The Process Used in Executing Academic Activities in CSSs
Responses	Frequency	Percentage
Student Enrolment (teacher-student ratio), 	33	100
Teaching methodology, 	32	97




4.4.3 Student Enrolment (Teacher-Student Ratio)
When the respondents were asked whether the students’ rate of enrolment served as a challenge to the community secondary schools, all the respondents unanimously agreed. Further search through documentations established that by 2014, the total number of students in the four selected schools was 3244 while the available number of teachers in the four schools was only but 62. This therefore, meant that the ratio of teachers to students was 1:52, the ratio that almost doubled the recommended ratio by the Ministry of Education and Vocational training of 1:35. GER has increased from 10.2% in 2003 to 20.2% in 2006. Secondary NER is reported to have doubled from 6.3% in 2003 to 13.4% in 2006 (Komba and Ndibalema 2009).  Increases in enrolments were matched by improvements in school infrastructure. New classrooms had been built and new schools constructed (Carr-Hill and Ndalichako 2005). However, as it has been noted by other authors, the increases in the required resources could not cope up with demand of enrolment. Babyegeya (2011) noted that up to 2005, the government had no clear plan of increasing the number of teachers in secondary schools to meet the expanded community school system. As such, students were admitted in community secondary schools that had no sufficient teachers to implement the curriculum. The author also established that 43 schools out of 50 had the PTR above the normal.

4.4.4 Teaching and Learning Environment 
When the respondents were asked whether the environment was conducive for teaching and learning, 70% of students, 90% of teachers and all of administrators said that the environment was not conducive while 30% of students and 10% of teachers said that it was conducive. The responses are further illustrated in chart 4.5. While responding to the question, one of the respondents said:

There is no doubt learning environment in the community secondary schools is generally not conducive. The available classrooms, sports fields, and teaching and learning materials actually do not suffice the needs of students save for inadequate teachers.

 
Figure 4.5: Learning Environment

In researchers’ point of view, the learning environment in the community secondary schools was not conducive. Conducive environment for teaching and learning involve instructional resources materials and facilities like enough classrooms, sports fields, and teaching and learning materials. The quality of these facilities and materials influenced the academic performance of these schools. In many cases, though not always true for schools supported by NGOs or other donors, community schools have poor facilities or infrastructure such as poor latrines and lack of cupboards to keep supplies, teaching materials. The quality of school construction is an issue for community schools, particularly in these so called ward schools where most of them tend to be built of local materials, which are cheaper, but need to be repaired annually and do not protect children or materials from rain. Permanent buildings are much preferable, though they cost more. 
However, Friend (2006) stated that “to help pupils, provide a classroom environment conducive to learning by having very clear rules and routines, from free destruction”. Friends comments relates to this finding although, he concentrated much on classroom environment.

4.4.1 The Teaching Methodology
When the respondents (teachers) were asked on the appropriate methods they used for teaching community secondary schools’ students, 40% said that they used participatory method, however, 60% said that they used both participatory and non-participatory methods. This further illustrated in table 4.10. 








The researcher therefore, concluded that most teachers in Kibondo District apply both participatory methods and non-participatory methods. This would therefore not pose a great challenge to the community secondary schools since the ideal teaching methods were applied. Good selection of teaching methods like the use of participatory method, questions and answers, role playing, group work, game and sports stimulate teaching and learning activities. In addition, it increases students’ interest in learning, promote understanding and create long memory. Therefore, students are expected to perform well when these techniques are employed. The use of physical education in teaching and learning process is mush used by the teachers. To reinforce this, all students should participate in sports and games.  By so doing, the social relation among students and teachers is highly improved. The students and teachers also agreed that all teachers used teaching and learning aids and teaching and learning devices during the teaching and learning process. 

Participatory methods, is the one which is more suggested to be used in teaching secondary school students because it allows learners to participate and interact effectively among themselves, with their teachers and materials like books and charts of words. Non participatory method is not mostly advised because it does not involve learners effectively in teaching and learning activities since it is teacher centered method (Khumari and Rao, 2004:106-132). Babyegeya (2011) established that 64% of teachers were using expository and non-active/participative teaching methods mainly because of large class sizes. However, when the respondents were asked if newly introduced methods on education and school such as changes on curriculum, teaching and learning materials and marking grades on exams were appropriate, 70% of the total respondents agreed while 30% of the respondents said that with time and training on these new methods they could bring changes but lack of resources has failed to provide these expectation hence the results remained to be poor. 
The researchers concluded that the teachers in the community secondary school are slowly adopting new methods as a way of bringing changes in their performance. The German philosopher and psychologist Johann Friedrich Herbart (1776-1841) and Pestalozzi's admirers, noted education was neither the training of faculties that exist ready-made in the mind nor a natural unfolding from within. Education was instruction--literally a building into the mind from the outside. The job of the teacher was to form the child's mind by building into it the knowledge of man's cultural heritage through the teaching of such subjects as literature, history, science, and mathematics. Since the individual mind was presumably formed by building into it the products of the collective mind, methods of instruction were concerned wholly with how this was to be done.

4.4.2 Motivation of Students
The responses on whether students were motivated in performing better in academics indicated  that majority of students agreed that they were motivated 90% of teachers said that students were motivated and all administrators said that pupils were highly motivated. Chart 4.7 provides the summary of these responses.  While responding to the question, one of the respondents said:
There are a number of privileges that these students get in this school. Some of the motivations include not sending students away because of lack of school fees and the provision of lunch on the cost sharing basis

Therefore, it could be said that students in the community secondary school accessed some of the facilities at ease. This therefore, served                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                      as  a  motivation factor to the community secondary school students. Lihaya (2009) conducted a study on the perceived influence of pre-service –short term trained teachers on students’ interest in science subjects. Findings revealed that majority of students in community secondary schools had positive attitudes and interest towards science subjects when they joined secondary schools. However, they lost interest in science subjects due to various reasons as identified by this study. Babyegeya (2011) pointed out that teaching and learning can take place if there are effective teachers and motivated learners even if some of the other facilities are inadequate.

4.5 	The Academic Performance of Community Secondary Schools
This section provides the findings and discussion on the academic performance of the students in community secondary schools in Kibondo District. With the help of documentation as a method of collecting data, the researcher established that in the year 2009, 72.2% of the students who sat national examination at form four level of education in the selected schools passed while 27.8% failed. In the year 2010, 55.4% of the students passed while 44.6% failed. In 2011, 59.3% passed while 44.6% failed and in 2012, 59.3% passed and 40.7% failed. Further analysis shows that in four selected years, that is, 2009, 2010, 2011 and 2012, 0.1% of 975 students had obtained division one, 0.8% division two, 5.7% division three, 47.5% division four and 45.8% had completely failed. These results are illustrated in table 4.11. 

Table 4.11: National Examination Results
				






























5.0 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1 Introduction
In this chapter, the conclusions and recommendations of the results found during the research process are presented. The highlights of the topics, which are appropriate for further investigation by the future researchers, are also suggested. Recommendations.
 
5.2 Summary
This study focused on factors inhibiting effective performance of community secondary schools in Kibondo district under which five chapters are organized. Chapter one provides introduction of the study, which consists background information, statement of problem, the objectives, significance, limitations and delimitation of study and the conceptual framework. Under the background section, the study reviewed the concept of community secondary schools since its inception in Tanzania and the rest of the world.  In the statement of problem, the study was able to show the necessity of carrying out research. 

The research objectives indicated the breakdown of the entire topic into manageable refrains. The research questions reflected on the specific objective through posing the questions that would serve as the guideline for the inquiry. In the significance of study, the study showed the benefits that various stakeholders would find useful.  Limitation of the study provided the difficulties that the researcher came across in the process of conducting the research. In the delimitation of the study, the study indicated the weaknesses of the study, that if they were not there, the study would have been more successful. Finally, in the conceptual framework, the study was able to determine how the context, inputs and processes of community secondary schools interacted to determine the factors inhibiting effective performance of community secondary schools. 
Chapter two presents an extensive literature review which gives insights of the theories of education as well as empirical evidences. Under the theoretical literature review, the researcher reviewed various theories that explained the factors inhibiting effective performance of schools. In the empirical literature review, the study examined the findings of the most current studies on factors inhibiting effective performance of schools under which the research gaps were identified.   

Chapter three describes the methodology adopted in undertaking this study.  It consists of area of study, research design, research approach, study population, sample, sample size, and techniques of sampling. The chapter further shows the data collection methods, reliability and validity, the data analysis procedures and the ethical considerations. In the study area, the researcher describes the area of study as Kibondo District in terms of its location, infrastructure, social services, population and climate. In this section, the study also justified the need to conduct research in that area. In the research design section, the type of research design applied in the study is provided. In the population of study section, the study provides the number of targeted people for the study. 

The sampling section indicated the size of the sample, sampling procedures and the techniques used in determining the sample. In the data collection methods section, the study provides the methods used in collecting data that included the questionnaire, interview and documentary review. The reliability and validity section provides the how the researcher ensured that the collected data were reliable and valid. In the data analysis section, the study provides the procedures and tools that were used in analyzing the data. Finally, in the ethical consideration section, the study shows how the respondents were convinced into providing valid data. Chapter four is organized with reference to the specific objectives. It shows statistical results and the interpretation of results. Frequency tables, graphs and charts were used to carry out analysis of the data. With the help of the interviews, questionnaires and documentary reviews it provided adequate data that were analyzed either by phrases for the case of qualitative data or frequency tables in the case of quantitative data. The discussion aspect of the chapter was done with reference to other researchers’ work and the researcher’s own pinion.

Finally, chapter five covers the summary, conclusions and recommendations. In the summary, brief reviews of all the chapters are provided. Conclusion was made with the view of the topic that sought to establish factors inhibiting effective performance of community secondary schools and recommendations were made in such a way that the stakeholders would be able to come up with the way forward in improving the state of community secondary schools into better academic performance. 

5.3 Conclusions
There were quite a number of factors which inhibited effective performance of community secondary schools in Kibondo District. These factors were intertwined in the contexts under which they were established, inputs that were available for establishing them, process of implementing their establishment and their outputs. The context under which the community secondary schools were established included the political influence, government policy, community demand and NGOs and civil societies demand. The in-coming politician, for instance, would be tempted to drop the project in favour of his/her own in order signal to the public that the former politician’s project was a failure. The government policy, on the other hand, emphasized on each ward to own a secondary school but failed to address about the required resources. The community demand for secondary schools led also to very great challenge since their demand could not be reciprocated by the ability to support those schools. Finally, the demand by the NGOs and the civil societies to establish community secondary schools also posed a great challenge in the sense that they failed to address the issue of sustainability of those schools and hence threw the burden to the communities which were also less prepared.

Other inhibiting factors for community secondary schools in Kibondo District were the inputs required to establish and manage those schools. There were inadequate teaching and learning materials during and after implementation of community secondary schools. Some of the teachers that were available had had inadequate training the fact that could not see the community schools from liberating themselves from poor academic performance. The community schools were also hard hit by lack of other supporting resources such as classrooms teachers’ houses, toilets, libraries, stores, furniture and laboratories. Besides that, those community schools did not have routine system of rewarding teachers hence most of the teachers had lost morale to continue putting in more zeal for better academic performance. Finally, another challenge for those schools arose from the insufficiency of funds that were contributed by the community. 

The process of executing academic activities in the community secondary schools in Kibondo District also inhibited effective performance of community secondary schools. The study revealed that both participatory and non-participatory methods were being applied in teaching community secondary schools. This was not a very good gesture since non-participatory methods are highly discouraged as teaching practice. The teaching and learning environment was not conducive since most of those schools lacked the facilities necessary to foster teaching and learning. Finally, the students had low morale for leaning, that fact that was brought about by lack of motivation. It had never occurred to them that anything good could come from the schools where they were studying in terms of getting division one, two or three. 
Finally, the poor academic performance of students in community secondary schools in Kibondo District further factors inhibited effective performance of community secondary schools. The national examination results from 2009 to 2012 from the sampled schools showed that there was hardly good scores in any year. The majority of the students scored either division four or zero.

5.4 Recommendations
In order to overcome the challenges revealed by the study, the researcher recommend the following recommendations:

(i)	The findings in this study revealed that since first January 2016 the major financier were the government every month the government disburse money to community secondary school through school account but those money do not meet the demand of those school hence community secondary school experience shortage of money so the government should disburse enough money according to number of students in order to crate efficient and effectiveness in the provision of basic education free hence to develop nation of educated citizens.

(ii)	 It was evident from the study that there were not enough qualified science teachers since even most of the respondent teachers were diploma holders though necessary but university graduates could have rendered more skilful services that could have improved academic progress for those schools.  So the government should put strong strategies to train science teachers in order to enable students to prefer to study science subjects hence enabling Tanzania to have scientists who will be capable in this centry of Industries and to have effective and efficient industrial workers.
(iii)	The study findings also showed that lack of support and supervision for teachers was a great challenge for many community schools. The outcome to this is that many community secondary school teachers also suffer from a lack of supervisory visits by government inspectors and pedagogical advisors although the number of visits was much higher for schools located in town than in village’s schools. The government should therefore, completely take over the educational supervision of teachers. This means increasing the number of pedagogical counselors and enabling inspectors to make their monitoring visits. 

(iv)	The study further revealed that the academic performance of students in community secondary schools in Kibondo District was generally poor as is depicted in the national examination from 2009 to 2012 scores. Governments should therefore, exercise control where community school results are below standard and should use a contracting strategy to promote decentralization and local initiative. 

(v)	The study further revealed that community secondary schools were established due to political influence. Of course the politicians would use this as a bet to capture more electorates. Therefore, political influences had greater role in the establishment of community secondary schools. The researcher, therefore, recommend that  the government should always take charge on the issues of education since a new political figure will not enhance the projects left by the predecessor otherwise he will be crediting the rival’s account.

(vi)	The findings further revealed that the establishments of community secondary schools were also due to community demand, the fact that would definitely have led to the mismatch of the available resources and the community desire. The researcher, therefore, recommend that the cost-benefit analysis should be always carried by a team of experts to ascertain the community ability to engage in some projects, otherwise they will end up being ‘white elephant project’

(vii)	The research findings also revealed that there were inadequate teaching and learning materials during and after implementation of community secondary schools in Kibondo District. This inadequacy in teaching and learning materials actually requires tripartite intervention, that is, the government, the community and the NGOs. Any laxity among the three parties will continue to accelerate the problem.

(viii)	Other than the lack of teaching and learning materials, the study also found that the community secondary schools in Kibondo District did not have enough resources in terms of buildings, furniture and staff houses. The researcher, hereby, recommend that collective efforts from the government, community, parents and NGOs are highly required to ensure the available local materials are used to construct staff houses, classrooms and making of furniture such as desks, chairs and tables.

(ix)	The research further established that the ratio of science teachers to students was 1:52, the ratio that almost doubled the recommended ratio by the Ministry of Education and Vocational training of 1:35. This situation was differ from one school to another.   The researcher, therefore, recommend that the government should recruit more science teachers; that act that can be made possible through opening more teachers’ training institutions.

(x)	The study also established that the learning environment in the community secondary schools was not conducive. Conducive environment for teaching and learning involve instructional resources materials and facilities like enough classrooms, sports fields, and teaching and learning materials; all these are either inadequate or completely lacking. The researcher therefore, recommends that the government in collaboration with NGOs and the communities surrounding the schools should improve the teaching and learning environment through disbursement of the required items.

















Amin, M. E. (2005). Social Science Research: Conception, Methodology and Analysis, Kampala, Makerere University Printers.
Babyegeya, E. (2011). Is it Secondary Education or Secondary Schooling in Tanzania Community Secondary Schools?, in Journal of Issues and Practice in Education (JIPE),  1 (1) The Open University of Tanzania, Dar es Salaam
Botha, M. E. (1989). "Theory Development in Perspective: The Role of Conceptual Frameworks and Models in Theory Development", Journal of Advanced Nursing 14(1), 49–55.
Brookover, W. and Lezotte, L. (1977). Changes in School Characteristics Coincident with Changes in Student Achievement, Michigan State  University, College of Urban Development.
Carr-Hill, R. and Joyce, N. (2005). Education Sector Situation Analysis: Final Draft Report.
Carter, S. C. (2000). No Excuses: Lessons from 21 High-Performing, High-Poverty Schools, Heritage Foundation.
Cissé, M., Diarra, A., Marchand, J. and  Traoré, S. (2000). Les écoles communautaires au Mali. Paris: IIEP-UNESCO.
Coleman, J., Campbell, E., Hobson, C., McPartland, J., Mood, A., Weinfeld, F. et al.  (1966). Equality of Educational Opportunity, Washington, DC: U.S., Government Printing Office.
Couch, J. F., William, D., Shughart, F. and Williams, L. (1993). Private School Enrollment and Public  School Performance, Public Choice.
Creswell, J. W. (2012). Educational Research: Planning, Conducting and Evaluating Quantitative and Qualitative Research. 4th Ed. Pearson Education, Inc. University of Nebraska- Lincoln.
Diarra, D., Fall, M., Gueye, P. M., and Mora, M. (2000). Les écoles communautaires au Sénégal. Paris: IIEP-UNESCO.
Enamiroro, P. and Okoro, J. (2007). Assessment of Secondary School Administration: The Communities Perspectives. Stud. Home Comm. Sci., 1(2), 77-83. 
Gbogbotchi, K. K. A., Gnossa, K. E., Kpeglo, M. M. and Marchand, J. (2000). Les écoles communautaires au Togo. Paris: IIEP-UNESCO.
Hanushek, E. (1997). Assessing the Effects of School Resources on Student Performance: AnUpdate, Educational Evaluation and Policy Analysis.
HakiElimu, (2007). What has been Achieved in Primary Education? Key Findings from Government Reviews, October 2007. HakiElimu, Dar es Salaam.
Henry, S. and Joseph, L. (2009). The perceived influence of pre-service –short term trained teachers on students’ interest in science subjects: A Case Study of Selected Community Secondary Schools in Mufindi District Iringa Region MED (Science,) 
Hoxby, C. M. (1994). Do Private Schools Provide Competition for Public Schools? NBER Working Paper No. 4978.
Kiveria, R. (1993). Problems Affceting the Teching Learning of Geography among visually Handcapped Pupils in Tanzania Secondary Schools. M.A (ED) Dissertation. University of Dar es Salaam
Khumari, K. K. and Rao, K. R. (2004). Communicative approach to the teaching of English.  Badminton rule book.
Komba, W. and Ndibalema, A. (2009) Improvement of Teaching and Learning Process for Quality Education Outcomes. A paper presented at the Annual Joint Sector Review held at
Kothari, C. R. (1990). Research Methodology: Methods and Techniques, 2nd Edition. Delhi, Wishwa   Prakashan.P.403-422
Kothari, C. R. (2000). Research Methodology: Methods and Techniques, New Age   
           	      New Delhi: International Publishers.
Krueger, A. B. (2003). Economic Considerations and Class Size, In:  Economic Journal, 113(485)
Laddunuri, M. M. (2012). Status of School Education in Present Tanzania and Emerging
Issues, In: International Journal of Educational Research and Technology  3(1), 1-6.
Lianghuo, F. and  Yan, Z.  (2008). Using Performance Assessment in Secondary School Mathematics: An Empirical Study in a Singapore Classroom Journal of Mathematics Education 1(1),132-152.
Lezotte, L. (2001). Revolutionary and evolutionary: the effective schools movement.
In:  Effective Schools Products, Ltd.
Lezotte, L. W. (2010). What effective schools do: re-envisioning the correlates.
Indianapolis, IN: Solution Tree.
Lwaitama, A.  and Galabawa, J. (2008). Community Secondary Schools: How Long Is Their Journey to Quality Education? A paper on 21st October, University of Dar es Salaam: Tanzania. 
Marchand, J. (2000). Les écoles communautaires au Mali, Sénégal et Togo. Paris: IIEP-UNESCO.
Madden, J. V., Lawson, D. and Sweet, D. (1976). School Effectiveness Study, Sacramento, CA: State of California Department of Education
Massawe, F. and Kipingu, I. (2000). The Provision of Quality Education: constraints in the provision of quality education in Tanzania, paper presented at the Annual Heads of Secondary Schools Conference, Tanzania
Miller-Grandvaux, Y. and Yorder, K. (2002). A literature review of community schools in Africa. Washington, DC: USAID, Bureau for Africa.
Ministry of Education, Science and Technology, (2000). Handbook for inspection of educational institution. Nairobi: GOK.
Ministry of Finance and Planning. (2002). Quarterly Budget Review. Various issues. Nairobi: GOK. Republic of Kenya. Economic survey. Various issues.
Mosha, H. (2000) ‘Conceptualising quality of education’, in Galabawa, J., Senkoro F. and Lwaitama A. (editors), The Quality of Education in Tanzania: issues and experiences, Tanzania, Institute of Kiswahili Research
Mosha, H. J. (2004). “New Direction in Education for Quality Improvement in Africa”  In Papers in Education and Development, 24, 6-11.
Oghuvbu, E. P. and  Iyeke, P. (2004). “An analysis of Community School Relations; as a peaceable Tool for the Management of Secondary Education.” Multidisciplinary Journal of Empirical Research, Ekpoma-Edo State University, Nigeria. 1(1), 71 - 77.
Republic of Kenya. Statistical abstracts. Various issues. Sujatha, K. 2000. Education of Indian scheduled tribes: a study of community schools in the District of Vishakhapatman, Andhra Pradesh. Paris: UNESCO.
The Water Front Building-Dar es Salaam, 5th -7th October 2009. TEN/MET (2009). Strengthening Education in Tanzania: CSO Contribution to the Education Sector Reviews 2008 and 2009, TEN/MET: Dar es Salaam: Tanzania.
Thernstrom, A. and Thernstrom, S. (2004). No Excuses: Closing the Racial Gap in Learning, Simon & Schuster.
Thompson, P. and Ekundayo, J. D. (2001). Non-formal education in urban Kenya: findings of a study in Kisumu, Mombassa and Nairobi. Nairobi, Kenya: German Technical Co-operation.6 Community schools in Kenya Case study on community participation in funding and managing school.
Thompson, M. (2011). In search of alterity: on Google, neutrality, and otherness. In: Tulane Journal of Technology and Intellectual Property, 14, 9-15. 
UNESCO. (1996). Transforming community schools into open learning communities: rethinking community schools conceptualizing open learning communities. Discussion brief. Paris: UNESCO.
URT (2007c). Progress Towards a Better Quality of Life and Improved Social Well-Being in Tanzania, The Research and Analysis Working Group of MKUKUTA Monitoring System, Dar es Salaam: Ministry of Planning, Economy and Empowerment.
World Education Forum. (2000). The Dakar Framework for action: Education for All: meeting our collective commitments. Paris: UNESCO.













APPENDIX I: RESEARCH PLAN 
Sponsorship: The research is self-sponsored
Duration
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S/N	ITEM	UNIT	COST	TOTAL
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The questionnaire intends to capture data concerning the factors inhibiting effective performance of Community Secondary Schools in Kibondo District in particular and Tanzania in general. The study assures you that data collected will be used only for academic purposes and will be treated with strict confidentiality. I would be grateful if you could answer the following questions honestly.  Your answers will be treated in confidence and kept anonymous.  
Instructions
(i)	Kindly tick in the appropriate box for the answer you consider appropriate.
(ii)	Please comment or explain in the space provided.
PERSONAL INFORMATION  
1.	Designation/position/title…………………
2.	Level of education…………………………
                   University………………………………………………………………   [      ]
                  College……………………………………………………………………..[      ]
                   Advanced ……………………………………………………..…………..[      ]
	       Ordinary……………………………………………………………………[      ]
3. What is the range of your age?  
         (a) 15-19yrs[      ]  (b) 20-29yrs[      ] (c) 30-34yrs [      ] (d) 35-40  (e) 40-44yrs [      ] 
           (f) 45-49yrs [      ] (g) 50-54yrs (d)54-59 yrs [      ] (e) 60-64yrs [      ]  

GENERAL QUESTIONS
4. 	Are there any context under which CSSs were established?
          (a) Yes [      ] (b) No  [      ]


5. If the answer to question v(4) above is Yes, name those contexts
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
6. 	If political influence is among the context named in (5) above, to what extent did it have favourable impact on the success of community secondary schools?
(a) Favourable impact (b) Moderate impact (c) Not favourable impact
7. 	If you have chosen any of the three alternatives in question (6) above, give reason for your Answer
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
8. 	If government policy is among the context named in (5) above, did it have favourable impact on the success of community secondary schools?
     (a) Yes [      ] (b) No  [      ]
9. 	If the answer to question 8 is yes, how did it influence the establishment of CSSs?
…………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
10. 	If the community demand is among the context named in (5) above, show how it 
    	influenced the establishment of CSSs?
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
11. What was the role of the Civil societies and NGOs demand establishing CSSs?
………………………………………………………………………………………………………………………………………………………………………………………………
12. Were there some inputs put forward in the implementation of CSSs project?
(a) Yes [      ] (b) No  [      ]
13. If the answer to question 12 is yes, list down the possible inputs that were put forward 
      in establishing CSSs?
………………………………………………………………………………………………………………………………………………………………………………………………
14. 	Are there adequate teaching and learning materials?
(a) Strongly agreed, (b) disagreed, (c) strongly disagreed (d) agreed
15. 	Do the CSSs in Kibondo District have enough qualified teachers?
         (a) Agree (b) Disagreed
16.	 Are there enough resources (Staff houses, furniture and buildings) in CSSs?
     (a) Accept   (b) Deny
17. 	Do you have enough personnel for monitoring and evaluation of CSSs?
(a) Yes [      ] (b) No  [      ]
18. 	Is there scheme for motivating teachers in CSSs?
(a) Yes [      ] (b) No  [      ]
19. 	Do CSSs get enough financial support?
(a) Yes [      ] (b) No  [      ]
20. 	Can you list down the process used in executing academic activities in the CSSs?
………………………………………………………………………………………………………………………………………………………………………………………………
21. Does  students’ rate of enrolment in CSSs serve as a challenge to the CSSs?
         (a) Agree (b) Disagreed
22. What are the possible challenges associated with students’ rate of enrolment in CSSs?
……………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………
23. Does CSSs provide good environment that is conducive for teaching and learning?
(a) Accept   (b) Deny
24. What are the teaching methodologies in the CSSs?
………………………………………………………………………………………………………………………………………………………………………………………………………………………………
25. How effective are those methods of teaching CSSs?
26. What is the impact of new methods of teaching CSSs?
………………………………………………………………………………………………………………………………………………………………………………………………
27. 	How motivated are the CSSs students in learning?
 (a)	 Lowly motivated (b) 	Moderately motivated (c) 	Highly motivated
28. 	How is academic performance of students in CSSs?









1.	 Are there any context under which CSSs were established? Name those contexts
2. 	To what extent did POLITICS influence the initiation of CSSs in Kibondo District? 
3.	 Did the government policies have favourable impact on the success of CSSs?
4.	 How government policies have influence in the establishment of CSSs?
5.	 Did community demand have influence in the establishment of CSSs?
6. 	What was the role of the civil societies and NGOs demand establishing CSSs?
7. 	Were there some inputs put forward in the implementation of CSSs project?
8.	 If the answer to question 12 is yes, what were the possible inputs that were put forward in establishing CSSs?
9. 	Are there adequate teaching and learning materials?
10. 	Do the CSSs in Kibondo District have enough qualified teachers?
11. 	Are there enough resources (Staff houses, furniture and buildings) in CSSs?
12. 	Do you have enough personnel for monitoring and evaluation of CSSs?
13. 	Is there any scheme for motivating teachers in CSSs?
14. 	Do CSSs get enough financial support?
15. 	Can you list down the process used in executing academic activities in the CSSs?
16. 	Does students’ rate of enrolment in CSSs serve as a challenge to the CSSs?
17. 	What are the possible challenges associated with students’ rate of enrolment in CSSs?
18. 	Does CSSs provide good environment that is conducive for teaching and learning?
19. 	What are the teaching methodologies in the CSSs?
20. 	How effective are those methods of teaching CSSs?
21. 	What is the impact of new methods of teaching CSSs?
27. 	How motivated are the CSSs students in learning?
28. 	How is academic performance of students in CSSs?

APPENDIX V: LIST OF DOCUMENTS
1.	Students book ratio in CSSs in Kibondo District Council












-	Level of academic Performance in 
Secondary Community School students

-	The teaching methodology
-	Teaching and learning environment
-	The students’ motivations

-	Teaching and learning materials
-	Qualified teachers, 




-	Sufficiency of community financing support

-	Political influence      
-	Government policy          
-	Community demand 
-	NGOs and civil societies demand.
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